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CHAPTER 36

A Systemic Approach to Promoting 
Democratic Education in Schools

Siamack Zahedi

The National Education Policy of India made a powerful assertion that 
“[e]ducation is fundamental for achieving full human potential, developing 
an equitable and just society, and promoting national development … and 
our ability to provide high-quality educational opportunities to them [stu-
dents] will determine the future of our country” (Ministry of Human 
Resource Development, 2020, p. 3). However, curriculum and pedagogy 
experienced in Indian classrooms have not supported this vision ade-
quately (Ministry of Human Resource Development, 2014, 2018, 2020; 
Probe Team, 1999; Singh & Sarkar, 2012). Schooling systems have 
remained largely unchanged for a century, even today grooming students 
to be obedient and efficient assembly line workers of an industrial econ-
omy or clerks for our long-gone British colonists. Such schooling cannot 
prepare children for the complex social and economic reality of our world 
today—a concern shared internationally (Deming, 2017; Ministry of Skill 
Development and Entrepreneurship, 2015; Winthrop et al., 2017; World 
Economic Forum, 2016). At the Acres Foundation (AF), we are 
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attempting to address this problem by consciously designing key elements 
of our schooling model—at a systems level—to reflect the values of demo-
cratic education such as liberty, equity, the empowerment of individuals 
and community to participate in decision-making and problem-solving, 
and the promotion of collaboration across stakeholders.

AF Schools: Background and Context

AF operates two K–10 schools in Mumbai, India, as of 2022. The schools 
are private-unaided institutions that are managed and funded privately 
without help from the government. Almost 50% of school-going children 
in India study at private institutions and this number is steadily increasing 
because of favorable parent perception toward the quality of private 
schooling in comparison to public schooling (Centre for Civil Society, 
2017; Ministry of Education, 2019). Several examples of private networks 
of schools exist in India, with some operating only two or more schools 
(like AF at present) and some even growing up to more than 50,000 stu-
dents spread across 20 campuses like at the largest school in the world—
City Montessori School (City Montessori School, n.d.). The first AF 
school was established in 2012. It is known as The Green Acres Academy 
(TGAA-C) and is located in Chembur, a neighborhood in central Mumbai. 
The school serves 2892 students from grades Nursery (or pre-kindergarten 
for three-year-old children) up to Grade 10, as of May 2022. The second 
school was established in 2015. It too is known as The Green Acres 
Academy (TGAA-M) and is located in Mulund, a northeastern suburb of 
Mumbai. The school serves 1022 students from grades Nursery up to 
Grade 6, as of May 2022. Both schools are affiliated with the Indian 
Certificate of Secondary Education Examination (ICSE)—a well-
established and popular education board in India with more than 2300 
school partners. The medium of instruction at both schools is English. 
Indian schools adhere to a three-language formula, where Hindi and 
English (the two official languages of India) are taught (Joshi et al., 2017; 
Saini, 2000) along with a third language that is usually the state language 
(Sharma & Ramachandran, 2009). It is quite common for private schools 
to use English as a medium for instruction (Meganathan, 2011), since it is 
perceived as a necessity for socio-economic success in India. The student 
fees are on average between Rs. 108,000 and Rs. 124,000 or US $1400 
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and US $1600, placing the student families predominantly in the mid-
dle class.1

A Systems Approach to Democratic Education

Our mission at AF is to empower students to become changemakers—
individuals that actively support social equity and environmental sustain-
ability through the use of entrepreneurial strategies that leverage innovative 
solutions to bring about positive change.2 This end cannot be achieved by 
addressing the curriculum alone, or teacher professional development 
alone, or any other element of the schooling process alone. Instead a sys-
tems approach to change is needed (Senge, 1990, 2006; Senge et  al., 
2000). Decades of research has shown that there are a few key elements 
that significantly influence student learning—the curriculum, teacher 
capacity, leadership, school climate, parent engagement, and structures for 
data-driven decision-making for continuous improvement (Bryk, 2010; 
Murphy, 2013; Preston et  al., 2017; Sammons, 1995; Sebring et  al., 
2006). At AF, we have intentionally designed these six elements of our 
schooling system to reflect the findings of current research and the values 
of democratic education.

Curriculum

Democratic education must leverage a curriculum that promotes equitable 
opportunities for learning. Research shows that the most effective and 
equitable approach to learning is one that acknowledges the fact that 
learners progress through a phased mastery process that begins with devel-
oping foundational knowledge before being able to meaningfully turn it 
into skills and competencies with the help of authentic opportunities for 
application (Alexander, 2003; Ashman et al., 2020; Bransford et al., 2000; 
Ericsson & Pool, 2016; Hattie, 2008; Kirschner et al., 2006; Mayer, 2004; 

1 Estimating that the average Indian household will spend about 10% of its income toward 
schooling (Centre for Civil Society, 2017), we can hypothesize that our students’ families 
earn an average of Rs. 12 lakh per year, which would position them somewhere in the middle 
class that constitutes around 13% of households in India (Jasuja & Khan, 2017).

2 AF’s student outcome statement is inspired by a body of literature related to democratic 
and transformative citizenship education, presented in publications like Alden Rivers et al. 
(2015), Bandinelli and Arvidsson (2013), Banks (2015), Drayton (2006), Nagaoka et al. 
(2015), and UNESCO (2015), among others.
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National Academies of Sciences, Engineering, and Medicine, 2018; 
Ohlsson, 2011; Rosenshine, 2009; Sawyer, 2006; Stockard et al., 2018; 
Sweller et  al., 1998; Willingham, 2021). We must first build fluency in 
reading, writing, and math, along with core knowledge in the humanities, 
arts, and science, before engaging students in higher-order application 
work through projects and such experiential learning engagements. This 
might not align with the ideology of some purist constructivists that insist 
student learning must begin and end with student-directed experiential 
activities. But it ensures that all students are given the opportunity to 
build the same core knowledge base in school—a prerequisite for being 
able to engage in higher-order thinking, instead of leaving it up to the 
influence of their personal circumstances like parental education, parental 
involvement and beliefs about schooling, household income level, family 
climate, and other such factors. Learners without foundational knowl-
edge—often  low-income or special education needs—will not have the 
same opportunities to learn as more privileged learners simply because they 
do not possess the requisite prior knowledge needed to connect with and 
build on new ideas being introduced (Gee, 2008). This will lead to learn-
ing gaps within the student population, which is a serious issue because all 
the higher-order competencies that we prize in the twenty-first century 
and earlier are built on the foundation of essential knowledge and skills 
(Nagaoka et  al., 2015). Building foundational skills and knowledge 
requires deliberate practice with just-right challenges that are followed up 
with precise and immediate feedback through the learning process. In 
order to accommodate these expectations within the constraints of rather 
large classrooms typical in the Indian schooling context, AF has turned to 
digital adaptive technology for math and literacy that (a) engages students 
in personalized learning pathways and (b) provides teachers with real-time 
student data that supports differentiated instruction in ways that would 
otherwise be impossible. We have also introduced one-on-one devices in 
the classroom across all subjects to avail of these benefits.

In addition to promoting equity in learning opportunities, the curricu-
lum in a democratic school must also explicitly engage students with con-
tent related to citizenship and personal leadership. AF has designed two 
in-house programs to address this need. Further, we extended the school 
day to create space in the student time table to accommodate these pro-
grams. Our Transformative Citizenship Program engages students in the 
study of key aspects of the Indian Constitution (Ministry of Law and 
Justice Legislative Department, 2020) and the UN Declaration of Human 
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Rights (United Nations, n.d.-a), before critically examining the current 
state of problems related to the seventeen Sustainable Development Goals 
(United Nations, n.d.-b) and mobilizing learners into social action proj-
ects that aim at addressing the studied issues. At the same time, students 
are also engaged in a homeroom class at the start of each day where AF’s 
Socio-Emotional Learning and Personal Leadership program is imple-
mented. This program is built on the theoretical foundation of CASEL—a 
research-based framework for supporting students to develop self-
awareness, self-management, social awareness, relationship skills, and 
responsible decision-making (Payton et al., 2000).

Teacher Capacity

Democratic education entails collaboration and the building of individual 
and community capacity to participate in decision-making and problem-
solving processes. These characteristics are reflected in AF’s job-embedded 
professional development (PD) model. Indian schools typically provide 
one-size-fits-all workshops conducted by external experts, where teacher 
voice is completely absent in the PD process and they are only expected to 
be passive recipients of knowledge (Das et al., 2013; Ministry of Human 
Resource Development, 2018; Sinha et  al., 2016). Such engagements 
have very little influence on classroom instruction (Darling-Hammond 
et al., 2017; Knight, 2002). Instead, a large body of research shows that 
effective PD is characterized by active engagement in the learning process 
through reflection and collaboration (Darling-Hammond et  al., 2017; 
Desimone, 2009; Hattie, 2008, 2015; Little, 2003; Rust, 1999; Smylie 
et al., 2001). At AF, we have created a PD model that consists of multiple 
complementary lines of action that reflect these characteristics.

One such approach is establishing learning communities at the school 
and network level. Professional learning communities (PLCs) are focused 
on improving teacher practice and student learning by having teachers 
engage in repeating cycles of inquiry and reflection together (Dogan et al., 
2016; Vescio et al., 2008). Practitioners teaching the same grade, or same 
subject, meet together on a weekly basis with a structured agenda that is 
focused on using classroom data to collaboratively solve problems and 
design innovations related to teaching and learning. Similar spaces for col-
laborative learning are organized at the network level (NLCs) with depart-
ment leaders across both TGAA-C and TGAA-M school campuses 
participating. PLCs are a powerful means of providing voice and agency to 
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teachers—two ideals that Indian policy has constantly been promoting but 
that have been persistently missing in schools (Sarangapani et al., 2018; 
Batra, 2005, 2009).

Another approach for PD is ongoing classroom observations and feed-
back by peers. Such engagements support and encourage collaboration 
among team members, create a culture of sharing and learning among 
peers, and promote the distribution of evidently good practice in the 
unique context of the school (Bruce & Ross, 2008; Darling-Hammond 
et al., 2017; Hamilton, 2014; Millis, 1992). Teachers are supported by 
leaders to make time in their monthly schedules to accommodate peer 
observations at AF. Also, protocols to ensure the expression of positive 
and constructive feedback post-observations have been set in place. 
Opening one’s classrooms to peers is not at all typical in Indian schools, 
and hence this required tremendous culture building efforts on the part of 
the leadership in order to implement successfully.

Finally, yet another approach for PD implemented at AF is formal 
teacher evaluation termed as “RevDev” (review and development)—a 
360-degree mid-year exercise that provides each teacher with a compre-
hensive report on their performance based on data collected from instruc-
tional leaders, peers, students, and self-evaluations. Classroom observation 
data, student learning data, teacher performance data on workshop assess-
ments, and perception data related to their general professionalism and 
participation in the community, all come together in a report to provide a 
holistic view of the teacher’s performance. They are then taken through a 
workshop to help them analyze the data in their own reports and conclude 
with SMART3 goals for self-improvement that they record in their Self 
Development Plan. Teacher agency, reflection, and collaboration are 
prominent in this capacity-building process. RevDev report scores are also 
used by the administration to determine annual performance-linked incen-
tives in a fair and reliable data-backed manner, instead of the typical prac-
tice of having school leaders solely  use their discretion and determine 
increments as they please. RevDev has been one of the more complex 
interventions applied in our schools—teachers reflexively rejected it at 
first, out of fear of being judged by stakeholders. But, over time, as a cul-
ture of trust and belonging was built in the school community, they came 
to see that the process actually created an incentive system that is much 
more fair and democratic.

3 Specific, Measurable, Achievable, Relevant, and Time-Bound.
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School Climate

The foundation of a positive socio-emotional climate is set by AF’s values 
that aim at promoting transparency and honesty, trust, and collaboration, 
among other ideals reflective of a democratic education. These ideals were 
not established as directives by the school management. They were deter-
mined through an extensive group thinking exercise, which included the 
entire teacher body and school leaders across both schools along with the 
AF management team, in order to promote stakeholder voice. Built on the 
foundation of these values is the ideal of inclusion that AF has wholeheart-
edly committed itself to, inspired by the principles of multicultural educa-
tion (Banks, 2015). AF’s admissions protocols and schools administrative 
policies are intentionally aimed at promoting solidarity and equity across 
race, gender, caste, and ability. Further, the schools have adopted a 
research-based (Burns et al., 2005; Poon-McBrayer, 2018; Vaughn et al., 
2012; Vaughn et  al., 2010) multi-tiered systems of support (MTSS) 
approach to effectively serve students with special educational needs—
whether these needs arise from disabilities or poor academic foundations. 
This is a proactive rather than reactive approach to supporting children 
identified as being academically at-risk, with a range of interventions being 
provided systematically to help all students succeed, through the use of 
evidence-based pedagogy beginning with general education and increas-
ing in intensity depending on students’ response to specific interventions 
(Brown-Chidsey & Bickford, 2015; Fletcher & Vaughn, 2009; Kauffman 
& Badar, 2020; Sugai & Horner, 2009). An important goal is to help 
students with exceptional needs to receive these services while allowing 
them to be placed in the least restrictive environment (the general class-
room) as much as possible. This is in stark contrast to prevalent practice of 
diagnosing and labeling students, pulling them out of the classroom and 
away from their peers, and sending them to the school’s “resource center” 
for academic remediation during the school day.

Parent Engagement

Democratic education entails the capacity-building and involvement of 
key stakeholders such as parents in decision-making processes. In addition 
to creating and conducting digital and live parent workshops and parent 
meetings throughout the year to update them on the why, what, and how 
of classroom instruction, we also collect parent feedback through 
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anonymous surveys on all the key aspects of the school’s functioning. This 
feedback is collected throughout the year and more comprehensively as 
part of the school’s mid-year 360-degree review. The feedback is then 
analyzed by the school leadership team and strategic improvement plans 
are developed based on the data. These plans are shared with all stakehold-
ers. The idea is to give parents a voice and leverage their unique perspec-
tive for the purpose of improving the school’s services. Such practices are 
in stark contrast to the tradition of maintaining an arm’s distance between 
the school and parents.

Data-Driven Decision-Making for Continuous Improvement

Involving stakeholders in decision-making implies that first the institution 
must have the capacity to make relevant data available in a timely manner 
to facilitate such decision-making processes. Research has shown that 
data-driven decision-making systems in schools promote student learning 
and optimal use of resources, by engaging team members in continuous 
cycles of action, reflection on action and its outcomes, and strategic 
improvement planning in order to achieve the team’s goals and vision 
(Fullan, 2005; Hawley & Sykes, 2007; Copeland, 2003; Flumerfelt & 
Green, 2013; Park et al., 2013; Wilka & Cohen, 2013). One of the most 
complex aspects of AF’s school model is its system for collecting data, 
visualizing it in dynamic ways to promote meaning-making and reflection, 
analyzing it collaboratively, and developing strategic improvement plans at 
the network, school, and department level. Data collected includes (a) 
student learning data from universal screening tests, formative assess-
ments, and summative tests; (b) teacher and leader performance data 
related to RevDev; and (c) perception data about school climate, parent 
engagement, and all the other key elements of the AF school system. This 
data is then processed and presented to stakeholders at different levels 
including grade level or subject level PLCs, NLCs, head of departments, 
apex-level school leaders, and AF’s board of directors. Decision-making 
and strategic improvement planning that result from the analysis process 
are decentralized to include those most knowledgeable of ground realities. 
Using data to make decisions minimizes bias and empowers stakeholders 
across the organization to have more voice and choice in directing the 
future of their organization.

  S. ZAHEDI



421

Leadership

Collaboration and participatory decision-making processes are the hall-
mark of democratic education. These ideals can only be realized if the 
school’s leadership is structured in a supportive way. Culturally, Indian 
managerial practices tend to follow a rather transactional or paternalistic 
leader-follower relationship, where team members are willingly submissive 
to the directives of the leader (Mansur et  al., 2017; Pauliene,̇ 2012). 
Studies show that this kind of leadership may be unfavorably associated 
with task performance, citizenship behaviors, and team creativity (Aycan, 
2006; Hiller et al., 2019). Traditionally, the principal is the apex leader of 
the school and is in charge of all academic and administrative oversight. 
Decision-making on all aspects is centralized and focused at this one sin-
gular point. However, this does not reflect the ideals of democratic educa-
tion, and hence decision-making and power is decentralized at AF schools.

We follow a distributed leadership approach (Diamond & Spillane, 
2016; Harris, 2004; Harris & Spillane, 2008; Spillane, 2005, June; 
Spillane et al., 2001), where decision-making is shared across the organi-
zation in a way that ensures the person or team of people who have the 
most expertise and ground-level perspective related to a specific function 
are the ones who make decisions related to it. For example, teaching and 
curriculum decisions are made by the relevant grade-level or subject-level 
PLCs and supported by subject-level head of departments. Similarly 
administrative issues and operational or management issues are dealt with 
by teams and individuals who are experts in those fields. There is comple-
mentarity and collaboration, but no overlap of functions. Even at the apex 
level of leadership, separate individuals are appointed to drive distinct but 
complementary functions of teaching and curriculum, schools operations 
and management, and administration. The “Principal” in one school 
might be a teaching and curriculum expert, while in another school might 
be an operations and management expert. But the Principal is never the 
apex leader for all functions as typically experienced in traditional schools. 
Further, AF schools are directed at the apex level by Governing Councils 
that constitute representatives from all the different departments of the 
schools—teaching and curriculum, IT, HR, administration, and others. 
This ensures that power is not held by any single individual, but rather a 
multidisciplinary and collaborative body.
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Summary

AF has taken a systems-level approach to establishing democratic educa-
tion in its schools. Addressing one key input or process in isolation from 
others will not allow for effective and enduring change. For example, 
addressing the curriculum alone will not suffice—we need to simultane-
ously build teacher capacity to implement it effectively, parent support to 
reinforce what is studied at school, a trusting and positive school climate 
that encourages open dialogue in the classroom, student data that allows 
teachers to adjust the course of the curriculum as it unfolds, and leadership 
support to ensure that all the required resources of time, instructional 
materials, data, and teacher autonomy are available. Similarly, addressing 
teacher capacity alone or leadership alone would not suffice without the 
simultaneous alignment of all other key inputs and processes. As one 
might imagine, this is no easy task. Challenges have been faced by AF from 
all sides. We experienced resistance from parents and teachers for almost 
every positive change initiative we attempted. We had to make very diffi-
cult decisions related to resource prioritization—whether it was related to 
time allocation for different subjects in the student time table, or staffing 
structures, or curricular investments, among many other matters. Trade-
offs must be made—one cannot have it all. Involving stakeholders in 
decision-making processes does improve buy-in; however, it also makes 
the process more complex and time-consuming to facilitate. There is risk 
attached as well, especially when an organization’s culture is still develop-
ing and not everyone imbibes its values and espouses its vision whole-
heartedly. However, time, patience, a very high benchmark for quality, 
and great resilience under pressure continue to see AF through its ambi-
tious mission. 

References

Alden Rivers, B., Armellini, A., & Nie, M. (2015). Embedding social innovation 
and social impact across the disciplines: Identifying “Changemaker” attributes. 
Higher Education, Skills and Work-Based Learning, 5(3), 242–257. https://
doi.org/10.1108/heswbl-10-2014-0051

Alexander, P. A. (2003). The development of expertise: The journey from acclima-
tion to proficiency. Educational Researcher, 32(8), 10–14. https://doi.org/1
0.3102/0013189x032008010

Ashman, G., Kalyuga, S., & Sweller, J. (2020). Problem-solving or explicit instruc-
tion: Which should go first when element interactivity is high? Educational 

  S. ZAHEDI

https://doi.org/10.1108/heswbl-10-2014-0051
https://doi.org/10.1108/heswbl-10-2014-0051
https://doi.org/10.3102/0013189x032008010
https://doi.org/10.3102/0013189x032008010


423

Psychology Review, 32, 229–247. https://doi.org/10.1007/
s10648-019-09500-5

Aycan, Z. (2006). Paternalism: Towards conceptual refinement and operational-
ization. In Indigenous and cultural psychology: Understanding people in context 
(pp. 445–466). Springer. https://doi.org/10.1007/0-387-28662-4_20

Bandinelli, C., & Arvidsson, A. (2013). Brand yourself a changemaker! Journal of 
Macromarketing, 33(1), 67–71. https://doi.
org/10.1177/0276146712465186

Banks, J. A. (2015). Cultural diversity and education: Foundations, curriculum, 
and teaching. Routledge.

Batra, P. (2005). Voice and agency of teachers: Missing link in national curriculum 
framework 2005. Economic and Political Weekly, 4347–4356. https://www.
jstor.org/stable/4417232

Batra, P. (2009). Teacher empowerment: The education entitlement–social trans-
formation traverse. Contemporary Education Dialogue, 6(2), 121–156. 
https://doi.org/10.1177/0973184913411184

Bransford, J. D., Brown, A. L., & Cocking, R. R. (2000). How people learn (Vol. 
11). National Academy Press.

Brown-Chidsey, R., & Bickford, R. (2015). Practical handbook of multi-tiered sys-
tems of support: Building academic and behavioral success in schools. Guilford 
Publications.

Bruce, C. D., & Ross, J. A. (2008). A model for increasing reform implementation 
and teacher efficacy: Teacher peer coaching in grades 3 and 6 mathematics. 
Canadian Journal of Education, 346–370. https://www.jstor.org/
stable/20466705

Bryk, A.  S. (2010). Organizing schools for improvement. Phi Delta Kappan, 
91(7), 23–30. https://doi.org/10.1177/003172171009100705

Burns, M. K., Appleton, J. J., & Stehouwer, J. D. (2005). Meta-analytic review of 
responsiveness-to-intervention research: Examining field-based and research-
implemented models. Journal of Psychoeducational Assessment, 23(4), 381–394. 
https://doi.org/10.1177/073428290502300406

Centre For Civil Society. (2017). Report on budget private schools in India. https://
ccs.in/sites/default/files/2022-08/bps-report-2017.pdf

City Montessori School. (n.d.). Information about school. https://www.cmseduca-
tion.org/aboutus/information/index.html

Copeland, L. (2003). The Maturity Maturity Model (M3): Guidelines for improv-
ing the maturity process. Sticky Minds. https://www.stickyminds.com/article/
maturity-maturity-model-m3

Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017). Effective teacher 
professional development. Learning Policy Institute. https://doi.
org/10.54300/122.311

36  A SYSTEMIC APPROACH TO PROMOTING DEMOCRATIC EDUCATION… 

https://doi.org/10.1007/s10648-019-09500-5
https://doi.org/10.1007/s10648-019-09500-5
https://doi.org/10.1007/0-387-28662-4_20
https://doi.org/10.1177/0276146712465186
https://doi.org/10.1177/0276146712465186
https://www.jstor.org/stable/4417232
https://www.jstor.org/stable/4417232
https://doi.org/10.1177/0973184913411184
https://www.jstor.org/stable/20466705
https://www.jstor.org/stable/20466705
https://doi.org/10.1177/003172171009100705
https://doi.org/10.1177/073428290502300406
https://ccs.in/sites/default/files/2022-08/bps-report-2017.pdf
https://ccs.in/sites/default/files/2022-08/bps-report-2017.pdf
https://www.cmseducation.org/aboutus/information/index.html
https://www.cmseducation.org/aboutus/information/index.html
https://www.stickyminds.com/article/maturity-maturity-model-m3
https://www.stickyminds.com/article/maturity-maturity-model-m3
https://doi.org/10.54300/122.311
https://doi.org/10.54300/122.311


424

Das, A. K., Gichuru, M., & Singh, A. (2013). Implementing inclusive education 
in Delhi, India: Regular school teachers’ preferences for professional develop-
ment delivery modes. Professional Development in Education, 39(5), 698–711. 
https://doi.org/10.1080/19415257.2012.747979

Deming, D. J. (2017). The growing importance of social skills in the labor market. 
The Quarterly Journal of Economics, 132(4), 1593–1640. https://doi.
org/10.1093/qje/qjx022

Desimone, L.  M. (2009). Improving impact studies of teachers’ professional 
development: Toward better conceptualizations and measures. Educational 
Researcher, 38(3), 181–199. https://doi.org/10.3102/0013189x08331140

Diamond, J. B., & Spillane, J. P. (2016). School leadership and management from 
a distributed perspective: A 2016 retrospective and prospective. Management in 
Education, 30(4), 147–154. https://doi.org/10.1177/0892020616665938

Dogan, S., Pringle, R., & Mesa, J. (2016). The impacts of professional learning 
communities on science teachers’ knowledge, practice and student learning: A 
review. Professional Development in Education, 42(4), 569–588. https://doi.
org/10.1080/19415257.2015.1065899

Drayton, B. (2006). Everyone a changemaker: Social entrepreneurship’s ultimate 
goal. Innovations, 1(1), 80–96. https://doi.org/10.1162/itgg.2006.1.1.80

Ericsson, A., & Pool, R. (2016). Peak: Secrets from the new science of expertise. 
Random House.

Fletcher, J. M., & Vaughn, S. (2009). Response to intervention: Preventing and 
remediating academic difficulties. Child Development Perspectives, 3(1), 30–37. 
https://doi.org/10.1111/j.1750-8606.2008.00072.x

Flumerfelt, S., & Green, G. (2013). Using lean in the flipped classroom for at risk 
students. Journal of Educational Technology & Society, 16(1), 356–366. https://
www.jstor.org/stable/jeductechsoci.16.1.356

Fullan, M. (2005). The meaning of educational change: A quarter of a century of 
learning. In The roots of educational change (pp. 202–216). Springer.

Gee, J.  P. (2008). A sociocultural perspective on opportunity to learn. In 
Assessment, equity, and opportunity to learn (pp. 76–108). Cambridge University 
Press. https://doi.org/10.1017/cbo9780511802157.006

Hamilton, N. (2014). A professional formation/professionalism challenge: Many 
students need help with self-directed learning concerning their professional 
development toward excellence. Regent University Law Review, 27, 225. 
https://www.regent.edu/acad/schlaw/student_life/studentorgs/lawreview/
docs/issues/v27n2/8_Hamilton_vol_27_2.pdf

Harris, A. (2004). Distributed leadership and school improvement: Leading or 
misleading? Educational Management Administration & Leadership, 32(1), 
11–24. https://doi.org/10.1177/1741143204039297

  S. ZAHEDI

https://doi.org/10.1080/19415257.2012.747979
https://doi.org/10.1093/qje/qjx022
https://doi.org/10.1093/qje/qjx022
https://doi.org/10.3102/0013189x08331140
https://doi.org/10.1177/0892020616665938
https://doi.org/10.1080/19415257.2015.1065899
https://doi.org/10.1080/19415257.2015.1065899
https://doi.org/10.1162/itgg.2006.1.1.80
https://doi.org/10.1111/j.1750-8606.2008.00072.x
https://www.jstor.org/stable/jeductechsoci.16.1.356
https://www.jstor.org/stable/jeductechsoci.16.1.356
https://doi.org/10.1017/cbo9780511802157.006
https://www.regent.edu/acad/schlaw/student_life/studentorgs/lawreview/docs/issues/v27n2/8_Hamilton_vol_27_2.pdf
https://www.regent.edu/acad/schlaw/student_life/studentorgs/lawreview/docs/issues/v27n2/8_Hamilton_vol_27_2.pdf
https://doi.org/10.1177/1741143204039297


425

Harris, A., & Spillane, J. (2008). Distributed leadership through the looking glass. 
Management in Education, 22(1), 31–34. https://doi.
org/10.1177/0892020607085623

Hattie, J. (2008). Visible learning: A synthesis of over 800 meta-analyses relating to 
achievement. Routledge.

Hattie, J. (2015). The applicability of visible learning to higher education. 
Scholarship of Teaching and Learning in Psychology, 1(1), 79. https://doi.
org/10.1037/stl0000021

Hawley, W., & Sykes, G. (2007). Continuous school improvement. In The keys to 
effective schools: Educational reform as continuous improvement (pp. 153–172). 
Corwin Press. https://doi.org/10.4135/9781483329512.n10

Hiller, N. J., Sin, H. P., Ponnapalli, A. R., & Ozgen, S. (2019). Benevolence and 
authority as WEIRDly unfamiliar: A multi-language meta-analysis of paternal-
istic leadership behaviors from 152 studies. The Leadership Quarterly, 30(1), 
165–184. https://doi.org/10.1016/j.leaqua.2018.11.003

Jasuja, N., & Khan, N. (2017). India’s fintech boom: Ensuring no man is left 
behind as the sector races along. Medium. https://medium.com/wharton-
fintech/indias-fintech-boom-ensuring-no-man-is-left-behind-as-the-sector-
races-along-64ce5d631a65

Joshi, R. M., Nakamura, P. R., & Singh, N. C. (2017). Reading research and prac-
tice: Indian perspective. New Directions for Child and Adolescent Development, 
2017(158), 43–53. https://doi.org/10.1002/cad.20222

Kauffman, J. M., & Badar, J. (2020). Definitions and other issues. In On educa-
tional inclusion (pp.  1–24). Routledge. https://doi.org/10.432
4/9780429344039-1

Kirschner, P., Sweller, J., & Clark, R. E. (2006). Why unguided learning does not 
work: An analysis of the failure of discovery learning, problem-based learning, 
experiential learning and inquiry-based learning. Educational Psychologist, 
41(2), 75–86. https://doi.org/10.1207/s15326985ep4102_1

Knight, P. (2002). A systemic approach to professional development: Learning as 
practice. Teaching and Teacher Education, 18(3), 229–241. https://doi.
org/10.1016/s0742-051x(01)00066-x

Lexia. Why Lexia? https://www.lexialearning.com/why-lexia/
Little, J.  W. (2003). Inside teacher community: Representations of classroom 

practice. Teachers College Record, 105(6), 913–945. https://doi.
org/10.1177/016146810310500601

Mansur, J., Sobral, F., & Goldszmidt, R. (2017). Shades of paternalistic leadership 
across cultures. Journal of World Business, 52(5), 702–713. https://doi.
org/10.1016/j.jwb.2017.06.003

Mayer, R. E. (2004). Should there be a three-strikes rule against pure discovery 
learning? American Psychologist, 59(1), 14. https://doi.org/10.1037/0003- 
066x.59.1.14

36  A SYSTEMIC APPROACH TO PROMOTING DEMOCRATIC EDUCATION… 

https://doi.org/10.1177/0892020607085623
https://doi.org/10.1177/0892020607085623
https://doi.org/10.1037/stl0000021
https://doi.org/10.1037/stl0000021
https://doi.org/10.4135/9781483329512.n10
https://doi.org/10.1016/j.leaqua.2018.11.003
https://medium.com/wharton-fintech/indias-fintech-boom-ensuring-no-man-is-left-behind-as-the-sector-races-along-64ce5d631a65
https://medium.com/wharton-fintech/indias-fintech-boom-ensuring-no-man-is-left-behind-as-the-sector-races-along-64ce5d631a65
https://medium.com/wharton-fintech/indias-fintech-boom-ensuring-no-man-is-left-behind-as-the-sector-races-along-64ce5d631a65
https://doi.org/10.1002/cad.20222
https://doi.org/10.4324/9780429344039-1
https://doi.org/10.4324/9780429344039-1
https://doi.org/10.1207/s15326985ep4102_1
https://doi.org/10.1016/s0742-051x(01)00066-x
https://doi.org/10.1016/s0742-051x(01)00066-x
https://www.lexialearning.com/why-lexia/
https://doi.org/10.1177/016146810310500601
https://doi.org/10.1177/016146810310500601
https://doi.org/10.1016/j.jwb.2017.06.003
https://doi.org/10.1016/j.jwb.2017.06.003
https://doi.org/10.1037/0003-066x.59.1.14
https://doi.org/10.1037/0003-066x.59.1.14


426

Meganathan, R. (2011). Language policy in education and the role of English in 
India: From library language to language of empowerment. In H. Coleman 
(Ed.), Dreams and realities: Developing countries and the English language. 
British Council.

Millis, B.  J. (1992). Conducting effective peer classroom observations. To 
Improve the Academy, 11(1), 189–206. https://doi.org/10.1002/j.2334-
4822.1992.tb00217.x

Ministry of Education. (2019). Unified District Information System for Education 
Plus (UDISE +) 2019–20. https://www.education.gov.in/sites/upload_files/
mhrd/files/statistics-new/udise_201920.pdf

Ministry of Human Resource Development. (2014). Education for all towards qual-
ity with equity india. http://14.139.60.153/bitstream/123456789/7762/1/
Education%20for%20All.%20Towards%20Quality%20with%20Equality.%20
India.pdf

Ministry of Human Resource Development. (2018). Draft National Education 
Policy 2019. https://www.education.gov.in/sites/upload_files/mhrd/files/
Draft_NEP_2019_EN_Revised.pdf

Ministry of Human Resource Development. (2020). National Education Policy 
2020. https://www.education.gov.in/sites/upload_files/mhrd/files/nep/
NEP_Final_English.pdf

Ministry of Law and Justice Legislative Department. (2020). The Constitution of 
India. https://legislative.gov.in/sites/default/files/COI.pdf

Ministry of Skill Development and Entrepreneurship. (2015). National policy for 
skill development and entrepreneurship 2015. https://msde.gov.in/sites/
de f au l t/ f i l e s/2019- 09/Nat iona l%20Po l i c y%20on%20Sk i l l%20
Development%20and%20Entreprenurship%20Final.pdf

Murphy, J. (2013). The architecture of school improvement. Journal 
of Educational Administration, 51(3), 252–263. https://doi.
org/10.1108/09578231311311465

Nagaoka, J., Farrington, C. A., Ehrlich, S. B., & Heath, R. D. (2015). Foundations 
for young adult success: A developmental framework. Concept Paper for Research 
and Practice, Consortium on Chicago School Research. Chicago, United 
States. https://consortium.uchicago.edu/sites/default/files/2019-01/
Wallace-Four-Pager.pdf

National Academies of Sciences, Engineering, and Medicine. (2018). How people 
learn II: Learners, contexts, and cultures. National Academies Press. https://doi.
org/10.17226/24783

Ohlsson, S. (2011). Deep learning: How the mind overrides experience. Cambridge 
University Press.

Park, V., Daly, A. J., & Guerra, A. W. (2013). Strategic framing: How leaders craft 
the meaning of data use for equity and learning. Educational Policy, 27(4), 
645–675. https://doi.org/10.1177/0895904811429295

  S. ZAHEDI

https://doi.org/10.1002/j.2334-4822.1992.tb00217.x
https://doi.org/10.1002/j.2334-4822.1992.tb00217.x
https://www.education.gov.in/sites/upload_files/mhrd/files/statistics-new/udise_201920.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/statistics-new/udise_201920.pdf
http://14.139.60.153/bitstream/123456789/7762/1/Education for All. Towards Quality with Equality. India.pdf
http://14.139.60.153/bitstream/123456789/7762/1/Education for All. Towards Quality with Equality. India.pdf
http://14.139.60.153/bitstream/123456789/7762/1/Education for All. Towards Quality with Equality. India.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/Draft_NEP_2019_EN_Revised.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/Draft_NEP_2019_EN_Revised.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/nep/NEP_Final_English.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/nep/NEP_Final_English.pdf
https://legislative.gov.in/sites/default/files/COI.pdf
https://msde.gov.in/sites/default/files/2019-09/National Policy on Skill Development and Entreprenurship Final.pdf
https://msde.gov.in/sites/default/files/2019-09/National Policy on Skill Development and Entreprenurship Final.pdf
https://msde.gov.in/sites/default/files/2019-09/National Policy on Skill Development and Entreprenurship Final.pdf
https://doi.org/10.1108/09578231311311465
https://doi.org/10.1108/09578231311311465
https://consortium.uchicago.edu/sites/default/files/2019-01/Wallace-Four-Pager.pdf
https://consortium.uchicago.edu/sites/default/files/2019-01/Wallace-Four-Pager.pdf
https://doi.org/doi.org/10.17226/24783
https://doi.org/doi.org/10.17226/24783
https://doi.org/10.1177/0895904811429295


427

Pauliene,̇ R. (2012). Transforming leadership styles and knowledge sharing in a 
multicultural context. Business, Management and Economics Engineering, 
10(1), 91–109. https://doi.org/10.3846/bme.2012.08

Payton, J. W., Wardlaw, D. M., Graczyk, P. A., Bloodworth, M. R., Tompsett, 
C. J., & Weissberg, R. P. (2000). Social and emotional learning: A framework 
for promoting mental health and reducing risk behavior in children and youth. 
Journal of School Health, 70(5), 179–185. https://doi.
org/10.1111/j.1746-1561.2000.tb06468.x

Poon-McBrayer, K. F. (2018). Practicing response-to-intervention model: A case 
of leadership practices. International Journal of Whole Schooling, 14(1), 
154–171. https://files.eric.ed.gov/fulltext/EJ1183588.pdf

Preston, C., Goldring, E., Guthrie, J.  E., Ramsey, R., & Huff, J. (2017). 
Conceptualizing essential components of effective high schools. Leadership and 
Policy in Schools, 16(4), 525–562. https://doi.org/10.1080/1570076
3.2016.1205198

Probe Team. (1999). Public report on basic education in India. Oxford University. 
http://14.139.60.153/bitstream/123456789/370/3/PROBE%20IN%20
India%201999.pdf

Rosenshine, B. (2009). The empirical support for direct instruction. In 
Constructivist instruction (pp. 213–232). Routledge. https://doi.org/10.432
4/9780203878842-19

Rust, F. O. C. (1999). Professional conversations: New teachers explore teaching 
through conversation, story, and narrative. Teaching and Teacher Education, 
15(4), 367–380. https://doi.org/10.1016/s0742-051x(98)00049-3

Saini, A. (2000). Literacy and empowerment: An Indian scenario. Childhood 
Education, 76(6), 381–384. https://doi.org/10.1080/0009405
6.2000.10521186

Sammons, P. (1995). Key characteristics of effective schools: A review of school effec-
tiveness research. London University. https://files.eric.ed.gov/fulltext/
ED389826.pdf

Sarangapani, P. M., Mukhopadhyay, R., & Jain, M. (2018). Recovering the prac-
tice and profession of teaching. In School education in India (pp. 123–138). 
Routledge.

Sawyer, R. K. (2006). The new science of learning. In The Cambridge handbook of 
the learning sciences (pp. 1–16). Cambridge University Press.

Sebring, P. B., Allensworth, E., Bryk, A. S., Easton, J. Q., & Luppescu, S. (2006). 
The essential supports for school improvement. Consortium on Chicago School 
Research. https://consortium.uchicago.edu/sites/default/files/2018-10/
EssentialSupports.pdf

Senge, P. (1990). The fifth discipline: The art and practice of the learning organiza-
tion. Currency, Doubleday. https://doi.org/10.1002/pfi.4170300510

36  A SYSTEMIC APPROACH TO PROMOTING DEMOCRATIC EDUCATION… 

https://doi.org/10.3846/bme.2012.08
https://doi.org/10.1111/j.1746-1561.2000.tb06468.x
https://doi.org/10.1111/j.1746-1561.2000.tb06468.x
https://files.eric.ed.gov/fulltext/EJ1183588.pdf
https://doi.org/10.1080/15700763.2016.1205198
https://doi.org/10.1080/15700763.2016.1205198
https://doi.org/10.4324/9780203878842-19
https://doi.org/10.4324/9780203878842-19
https://doi.org/10.1016/s0742-051x(98)00049-3
https://doi.org/10.1080/00094056.2000.10521186
https://doi.org/10.1080/00094056.2000.10521186
https://files.eric.ed.gov/fulltext/ED389826.pdf
https://files.eric.ed.gov/fulltext/ED389826.pdf
https://consortium.uchicago.edu/sites/default/files/2018-10/EssentialSupports.pdf
https://consortium.uchicago.edu/sites/default/files/2018-10/EssentialSupports.pdf
https://doi.org/10.1002/pfi.4170300510


428

Senge, P. (2006). Systems citizenship. In F. Hesselbein & M. Goldsmith (Eds.), 
The leader of the future 2: Visions, strategies, and practices for the new era 
(pp. 31–46). Jossey-Bass. https://doi.org/10.1002/ltl.186

Senge, P., Cambron-McCabe, N., Lucas, T., Smith, B., Dutton, J., & Kleiner, 
A. (2000). A fifth discipline fieldbook for educators, parents, and everyone who 
cares about education. Nicholas Brealey Publishing.

Sharma, R., & Ramachandran, V. (Eds.). (2009). The elementary education system 
in India: Exploring institutional structures, processes, and dynamics. Routledge.

Singh, R., & Sarkar, S. (2012). Teaching quality counts: How student outcomes 
relate to quality of teaching in private and public schools in India. Young Lives. 
https://doi.org/10.1016/j.ijedudev.2015.02.009

Sinha, S., Banerji, R., & Wadhwa, W. (2016). Teacher performance in Bihar, India: 
Implications for education. World Bank Publications. https://doi.
org/10.1596/978-1-4648-0739-8

Smylie, M.  A., Allensworth, E., Greenberg, R.  C., Harris, R., & Luppescu, 
S. (2001). Teacher professional development in Chicago: Supporting effective 
practice. Consortium on Chicago School Research. https://consortium.uchi-
cago.edu/sites/default/files/2018-10/p0d01.pdf

Spillane, J.  P. (2005). Distributed leadership. The Educational Forum, 69(2), 
143–150. https://doi.org/10.1080/00131720508984678

Spillane, J. P., Halverson, R., & Diamond, J. B. (2001). Investigating school lead-
ership practice: A distributed perspective. Educational Researcher, 30(3), 
23–28. https://doi.org/10.3102/0013189x030003023

Stockard, J., Wood, T.  W., Coughlin, C., & Rasplica Khoury, C. (2018). The 
effectiveness of direct instruction curricula: A meta-analysis of a half century of 
research. Review of Educational Research, 88(4), 479–507. https://doi.
org/10.3102/0034654317751919

Sugai, G., & Horner, R. H. (2009). Defining and describing schoolwide positive 
behavior support. In Handbook of positive behavior support (pp.  307–326). 
Springer. https://doi.org/10.1007/978-0-387-09632-2_13

Sweller, J., Van Merrienboer, J. J., & Paas, F. G. (1998). Cognitive architecture 
and instructional design. Educational Psychology Review, 251–296. https://
www.jstor.org/stable/23359412

UNESCO. (2015). Education For All 2000–2015: Achievements and challenges. 
h t t p s : / / e n . u n e s c o . o r g / g e m - r e p o r t / r e p o r t / 2 0 1 5 /
education-all-2000-2015-achievements-and-challenges

United Nations. (n.d.-a). Universal Declaration of Human Rights. https://www.
un.org/en/about-us/universal-declaration-of-human-rights

United Nations. (n.d.-b). Department of Economic and Social Affairs: Sustainable 
development. Sustainable Development Goals. https://sdgs.un.org/goals

Vaughn, S., Cirino, P. T., Wanzek, J., Wexler, J., Fletcher, J. M., Denton, C. D., 
& Francis, D. J. (2010). Response to intervention for middle school students 

  S. ZAHEDI

https://doi.org/10.1002/ltl.186
https://doi.org/10.1016/j.ijedudev.2015.02.009
https://doi.org/10.1596/978-1-4648-0739-8
https://doi.org/10.1596/978-1-4648-0739-8
https://consortium.uchicago.edu/sites/default/files/2018-10/p0d01.pdf
https://consortium.uchicago.edu/sites/default/files/2018-10/p0d01.pdf
https://doi.org/10.1080/00131720508984678
https://doi.org/10.3102/0013189x030003023
https://doi.org/10.3102/0034654317751919
https://doi.org/10.3102/0034654317751919
https://doi.org/10.1007/978-0-387-09632-2_13
https://www.jstor.org/stable/23359412
https://www.jstor.org/stable/23359412
https://en.unesco.org/gem-report/report/2015/education-all-2000-2015-achievements-and-challenges
https://en.unesco.org/gem-report/report/2015/education-all-2000-2015-achievements-and-challenges
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://sdgs.un.org/goals


429

with reading difficulties: Effects of a primary and secondary intervention. School 
Psychology Review, 39(1), 3–21. https://doi.org/10.1080/0279601
5.2010.12087786

Vaughn, S., Wexler, J., Leroux, A., Roberts, G., Denton, C., Barth, A., & Fletcher, 
J. (2012). Effects of intensive reading intervention for eighth-grade students 
with persistently inadequate response to intervention. Journal of Learning 
Disabilities, 45(6), 515–525. https://doi.org/10.1177/0022219411402692

Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of 
professional learning communities on teaching practice and student learning. 
Teaching and Teacher Education, 24(1), 80–91. https://doi.org/10.1016/j.
tate.2007.01.004

Wilka, M., & Cohen, J. (2013). It’s not just about the model: Blended learning, 
innovation, and year 2 at Summit Public Schools. Foundation Strategy Group.

Willingham, D.  T. (2021). Why don’t students like school?: A cognitive scientist 
answers questions about how the mind works and what it means for the classroom. 
John Wiley & Sons.

Winthrop, R., Barton, A., & McGivney, E. (2017). Can we leapfrog?: The potential 
of education innovations to rapidly accelerate progress. Center for Universal 
Education at Brookings. https://eric.ed.gov/?id=ED583015

World Economic Forum. (2016). Mastering the Fourth Industrial Revolution. 
World Economic Forum Annual Meeting, Davos-Klosters, Switzerland. 
https://www3.weforum.org/docs/WEF_AM16_Report.pdf

Zearn. How Zearn Works. https://about.zearn.org/how-zearn-math-works

Open Access   This chapter is licensed under the terms of the Creative Commons 
Attribution 4.0 International License (http://creativecommons.org/licenses/
by/4.0/), which permits use, sharing, adaptation, distribution and reproduction 
in any medium or format, as long as you give appropriate credit to the original 
author(s) and the source, provide a link to the Creative Commons licence and 
indicate if changes were made.

The images or other third party material in this chapter are included in the 
chapter’s Creative Commons licence, unless indicated otherwise in a credit line to 
the material. If material is not included in the chapter’s Creative Commons licence 
and your intended use is not permitted by statutory regulation or exceeds the 
permitted use, you will need to obtain permission directly from the copy-
right holder.

36  A SYSTEMIC APPROACH TO PROMOTING DEMOCRATIC EDUCATION… 

https://doi.org/10.1080/02796015.2010.12087786
https://doi.org/10.1080/02796015.2010.12087786
https://doi.org/10.1177/0022219411402692
https://doi.org/10.1016/j.tate.2007.01.004
https://doi.org/10.1016/j.tate.2007.01.004
https://eric.ed.gov/?id=ED583015
https://www3.weforum.org/docs/WEF_AM16_Report.pdf
https://about.zearn.org/how-zearn-math-works
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

	Chapter 36: A Systemic Approach to Promoting Democratic Education in Schools
	AF Schools: Background and Context
	A Systems Approach to Democratic Education
	Curriculum
	Teacher Capacity
	School Climate
	Parent Engagement
	Data-Driven Decision-Making for Continuous Improvement
	Leadership

	Summary
	References




